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FOREWORD

The purpose of writing a program
evaluation report for the Linking
Education and Families (LEAF) program
is to provide evidence of the quality of
the program and to detect any changes
that could be made to improve the
program design and delivery. The
evaluation is conducted at the request of
Lotterywest, who funded the program in
2008. (A program evaluation was also
undertaken in 2007 by Dr Katie Thomas
and readers might find this a useful

additional resource).

The LEAF program takes a population
based approach to supporting families
with  young children. The program
concept was originally developed by
Kindergarten teacher Fiona Farren,
supported by a grant through the
Bunbury District Education Office
(Western Australia).

The program provides a mechanism by
which schools can make contact with
families with young children before they
attend Kindergarten. This increases
supports made available to families and
positively impacts on vulnerable children
who receive early intervention services

where required.

Key elements of the LEAF model

include:

A Staff development to prepare
Kindergarten teachers for their
role as LEAF Program

Coordinators

A Program Coordinators visit
families of newly enrolled

Kindergarten students

A Program Coordinators organise
Play Cafes (at the Kindergarten)
for families with children aged 0-
4

In 2007, the National Community Crime
Prevention Program supported the
implementation of the LEAF program in
six primary schools in Bunbury. The

participating schools were:

Bunbury Primary School,
Cooinda Primary School,
Carey Park Primary School,
St Mary s
School,

A South Bunbury Primary School,

> > > >

and,

A Withers Primary School.
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In 2008, Lotterywest funded the
program in the same six schools and in
Harvey Primary School. It should be
noted that in addition to external
funding, the program also receives
significant in-kind support from the
Education Department and from the WA
Country Health Service South West.

The program promotes school, family
and community links and facilitates a
range of interagency partnerships.
Along with the Department of Education
and Training WA, the program involves

alliances with:

A the WA Country Health Service -
South West;

A Investing In Our Youth Inc;

A the Catholic Education Office,
Bunbury Region;

A the Department for

Communities;

A the City of Bunbury, and

A the Shire of Harvey

The LEAF program has been extremely
well received by teachers, parents and

children.

The program:

R reduces anxiety about the transition
to school

R promotes positive social development

in children

R encouragesc h i | dindependesce
and self-regulation prior to school

R positively influences the home

learning environment

R increases use of services designed to

support child and family development

R facilitates early intervention for a
range of issues including speech,
hearing, behavioural problems, health

problems, and delayed development.

R increases opportunities for parent

support

R provides opportunities to promote

the importance of the early years



R facilitates opportunities for
interagency collaboration benefiting

families with young children

It should be noted that this
evaluation is limited to reporting on

outcomes that can be measured during
the one year term of the evaluation.
There is consistent evidence however,
that children who participate in high
quality pre-school programs gain
significant long term benefits that

include:

R higher levels of completed
education and subsequent
employment (CCCH Policy Brief no
10, 2008)

R greater stability in relationships
and lower rates of mental health
illness (CCCH Policy Brief no 10,
2008)

R reduced involvement in crime
(Brown & Putt, 1999)



LEAF PROGRAM OVERVIEW

The Linking Education and Families
(LEAF) program provides a framework
for achieving the objective of giving
each child the best possible start to their

education.

The history of the program began when
schools in Bunbury, Western Australia,
identified a need to build closer links
with children and families during
transition from home to school. This is
thought to be especially relevant in
terms of promoting early literacy and
social support and reflects a
commitment by schools to enhance

school readiness.

In 2005, South Bunbury Primary School
released their Kindergarten teacher, Ms
Fiona Farren, for one day per week for
12 months to develop strategies to
connect with local families with children
under four years. This resulted in the
development of a program that provided
a mechanism by which schools could
make early contact with parents and

families of pre-school children.

Fiona Farren

The LEAF program aims to:

A develop respectful, friendly
relationships between schools
and the families in our

communities

A support families by recognising
that early child development is a

priority for the

being

A assist families to connect to
appropriate early intervention
services if they are required

c hi



A work with families and children in
their homes and communities to
help children make a smooth

transition into their school years

Key elements of the program include:

A Staff development to prepare
Kindergarten teachers for their
role as LEAF Program

Coordinators

A Program Coordinators visit
families of newly enrolled

Kindergarten students

A Program Coordinators organise
Play Cafes (at the Kindergarten)
for families with children aged 0-
4

The program is founded on the
philosophy and principles of the
partnership approach (Olds et al, 1997,
2002) a model that proposes that
resources must be offered in skilled,
empowering and respectful ways in
order to ensure that parents are
supported in their role and not
disempowered by professional

intervention.

Family visiting occurs early in the school

year (or alternatively can take place in

the fourth term of the year prior to
Kindergarten - if schools have early
access to enrolment lists), and provides
an opportunity for the teacher to build a
picture of the child that includes
favourite things, toys, and pets etc. This
makes conversations much richer and
rewarding and helps build a personal
relationship between the teacher, child
and parent (facilitating access to family

support services if needed).

Family visiting gives the Kindergarten
teacher an opportunity to learn about
the child from and with their parents,
and parents appreciate the opportunity
to have their questions and concerns
about parenting answered in the privacy

of their own home.

From Term Two onwards the school
organises Play Cafes for families of 0-4
year olds. Play Cafes provide
opportunities for families to regularly
interact with each other, the Program
Coordinator for the school and other
visiting guests eg community child
health nurse, dietician and speech
pathologist. At Play Cafes, parents of
young children can relax, share
information, and develop a support

network while their children participate

1C



in a variety of modelled play and

learning activities.

School teachers are often the first to
know when support and early referral
would benefit a child or their family. To
assist them in facilitating referral, a local
family service directory has been
compiled by not for profit organisation -
Investing In Our Youth Inc, and is
updated annually. The directory was
originally funded through a small Early
Years Activity grant provided by the
Department for Communities and
sponsors are recruited to support
ongoing reprints. The directory lists local
resources including welfare services;
support groups; parenting groups; stress
and mental health support services;
activities for children; and an A-Z list of
child health and safety resources.

Importantly, both home visiting and Play
Cafes provide opportunities for early
intervention and referral. Family visiting
has been instrumental in identifying
issues such as speech delay, sleep
problems, difficult behaviour, continence
problems, sight and hearing issues and
concerns with communication and
language skills. The opportunity to visit
families can also increase

understanding of family issues that

coul d i nfluence t he

school. These can include, for example,
parental mental health problems, shared
custody issues, chronic illness in the
family, and prolonged absences of key
family members.
Play Cafes help raise parental
awareness of the importance of the
early years and create opportunities for
parents of young children to interact with
visiting service providers. The approach
is deliberately informal, with the visitor
mingling with the group and being
available to answer any questions that
arise in conversation. This interaction
often results in direct referral. The
following feedback from Community
Child Health Nurse, Claire Philipps,
provides a sample of the early
intervention and prevention
opportunities that are created through
Play Cafes.

/ have just
Primary School about 15 mums and 1
dad and two grannies with about double
the number of children. All ages babes
in arms up to 4 year olds. Some | know
already as they have been clients of
mine, others are new. | was there for 1.5
hours. In that time | did an informal

talk/discussion on mealtimes and fussy

11
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eaters for about 8 mums  with lots of
input from them. | also discussed
individual problems re meals with one
mum, using the Triple P tip sheet. [
made an appointment for another for an
individual Triple P consult re behaviour
(3 year old) and another for foilet
training and behaviour (3 year old).
Another 4 year old will require follow up
for possible speech issues. It is good

also just to network with mums, a couple

of whom are pregnant.

The program has been found to be cost
(Thomas, 2008), and

demonstrates  significant return for

effective

investment of the estimated 40 days (or
0.2 FTE) that are allocated to Program
Coordinators for staff development,
family visiting, coordination of Play
Cafes, networking with visiting service
providers, and undertaking program

evaluation tasks.

There is potential for the LEAF program
to link with findings from the Australian
Early Development Index. This data can
be used to identify localities of high
need that can be targeted for

intervention.

There are many opportunities to build on

the framework of the LEAF program.

The cross fertilization of ideas between
education and health personnel involved
in the program have resulted in ongoing
innovation. For example, the South

Bunbury site is currently trialing health

screening f or 3% vy énaajoinbl ds

initiative coordinated by the

Kindergarten  teacher and local
Community Child Health Nurse (utilizing

parent-completed questionnaires).

LEAF focuses on establishing and
strengthening relationships between the
family, and school and community that
can support them (see diagram of the
LEAF model

disciplinary nature of the program

Appendix 1). The inter-

assists families to more easily access a
range of support services within their

local community.

Interagency program steering groups
support the program and have been
convened in Bunbury and Harvey by the
Investing In Our Youth Inc organisation.
Representatives on the steering groups
include education staff, health and allied
health staff, local government, the
Department for Communities, and

members of the Indigenous community.

In keeping with the LEAF philosophy of

developing respectful  partnerships,
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parents are encouraged to have input
into topics, guest attendances, and the
day to day running of Play Cafes.

Play Cafes are attracting large nhumbers
of parents/carers and children, with
some sites reporting 60 - 80 families
attending throughout the school year.
Average attendance (across all sites) at
Caf és on

Pl ay any

20 children plus parents and carers.

PROGRAM RATIONALE

During the development of the LEAF
program, its creator, Fiona Farren,
undertook a comprehensive review of
early child development literature. The
early years have become a key focus for
national and international research, and
of state, commonwealth and

international government agendas.

Current research indicates that the
LEAF model is a good fit with best
practice recommendations relating to
early child development and parenting
programs. Professor Fraser Mustard
(2008) recommends that such programs

should:

A start early

A involve parents

A include home visiting
A involve qualified staff

Recent policy
released by the Centre for Community
Child Health based on summaries of
relevant early child development

research. Both the early literature
searches that informed the development
ef this mregeain ami thenteaemt eleases
by the Centre for Community Child
Health (CCCH) provide evidence based
support for the Linking Education and

Families program.

1) School,

Partnerships

Community and Family

The LEAF program is built on a family
partnership approach that recognises
that respectful relationships are just as
important for achieving success as
program structure and curriculum. This
approach is strongly supported by the
literature (Moore, 2006; Pawl and
Milburn, 2006 cited in CCCH policy
brief no 6 - 2007). Strengths-based
approaches that focus on identifying and
building on the existing strengths of
individuals, families and communities,
are seen to be more effective than
deficit-based approaches that focus on
gaps

peopl e s and

13
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can reinforce perceptions of

incompetence.

While working in partnership with
parents, it is also important to see
families in the context of the community
and the wider society, and seek to
strengthen community links and utilise
community resources to meet their
needs (Bronfenbrenner & Morris, 1998;
Petre, 2004; Shorr, 1997 cited in Policy
Briefno 6 2007).

Families vary greatly in their personal
resources, levels of education, and
confidence. When service providers and
families work as partners, there is a
greater probability that good outcomes
will be achieved (Silberberg, 2001;
Turnbull et al, 2000; Weissbourd, 2000
cited in CCCH Policy Brief no 6, 2007).
Effective services seek to empower
families and communities, and enhance
their ability to solve problems for
themselves (Saleebey, 2006; Turnbull et
al, 2000 cited in CCCH Policy Brief no
6, 2007).

2) School Readiness

Research on the nature of school

readiness emphasises the importance of

schools, services and communities in

supporting children and families and
providing the conditions and
experiences needed to ensure that all
children reach school able to take
advantage of the academic and social
learning experiences that schools
provide (CCCH

2008). Schools have a vested interest in

Policy Brief no 10,

ensuring that children arrive at school

ready to learn.

The impact of children arriving at school
without the skills needed to take
advantage of the learning experiences
provided by schools extends beyond the
initial years of school: the likelihood of
successfully completing school, gaining
employment and becoming a
productive, socially adjusted citizen, can
be traced back to
school entry (CCCH Policy Brief no 10,

2008).

There are many activities that parents
and schools can undertake with young
children that can have a positive effect
on their development and promote
school readiness (Sylva et al, 2004 cited
in CCCH Policy Brief no 10, 2008). The
best way of preparing a child for school
is to ensure that they have optimal
social, emotional and learning

experiences and environments during

14
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the early years, both at home and in

community settings and services.

Creating those optimal conditions
requires collaboration between services
and programs to ensure that the
children and families receive all the help
they need, and that potential barriers to
| ear @CCHg

Policy Brief no 10 2008).

children s

The combined strategies of family
visiting and Play Cafes have provided
many positive opportunities to support
healthy parent-child interaction.
Parents and children become familiar
with the teacher and the school
environment, ensuring that the transition
from home to school is smooth and
anxiety free. Family visiting provides
occasions for

building caring,

interpersonal  relationships  between
family members and school staff (Roth,
1996). Both Play Cafes and family
visiting provide a framework for schools
to actively support the transition to
school, and an opportunity to get to
know children and their particular
learning and social needs before they

commence school.

3) Optimal Conditions for Early Learning

We know that learning starts from birth,
rather than beginning only in the
preschool and school years (Lally, 2007;
Meisels, 2006; Shonkoff & Phillips,
2000, cited in CCCH Policy Brief no 12,
2068). Leammiogvinralves (many aspects
of children s
emotional development, self-regulation,
and problem-solving skills as well as
cognitive processes (Boyd et al, 2005;
Cunha & Heckman, 2006, Galinsky,
2006; cited in CCCH Policy Brief no 12,
2008).

services and communities have an

Early childhood professionals,

important role in supporting families to
provide the conditions and experiences
necessary for all children to develop
sound foundations prior to school entry
(CCCH Policy Brief no 13, 2008).

The LEAF program builds the family
capacity to assist their children to
become successful learners.

Program Coordinator, 2008

15
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PROGRAM EVALUATION METHOD

The form of the 2008 LEAF program
evaluation can be described as a
monitoring evaluation. The aim of the
evaluation is to provide evidence of the
quality of the LEAF program and to
detect any changes that should be
made to improve the program design

and delivery.

Evaluation data has been obtained from

the following sources:

1. interview of random selection of
20 parents and carers who
attended Play Cafes

2. interview of random selection of
20 parents and carers who were

involved in family visits

3. interview with Program
Coordinators and other key

stakeholders

4. registers of number of adults and

children attending Play Cafes

5. record of early child
development literature
distributed

6. register of Play Cafe activities

7. register of discussion topics at
Pl ay Ca aterslancerofd

visiting speakers

8. regqister of confirmed referrals

The evaluator also attended Play Cafes
at all school sites to observe Play Cafes

in action.

Findings of the evaluation will be
reported under each of the following
three key program components:

1. Training for Program

Coordinators

2. Family visiting

3. Play Cafes

This will be followed by a discussion
regarding the degree to which the
program has met the stated obijectives,
conclusions regarding program
outcomes, and any recommended
changes that could be made to improve

the design and delivery of the program.

16



EVALUATION COMPONENT ONE:
TRAINING

Four new LEAF program coordinators
were involved in orientation and training
for the 2008 program. (Other program
coordinators had received prior training
in 2007).

The training is designed to take place
over three days and includes a series of
modules that have been adapted from
the Centre for Community Child Health
training package The Early Years -
Refocusing Community-based Services
(http://www.rch.org.au/ccch/profdev.cfm
?doc_id=10965).

The training also includes additional
material adapted by Fiona Farren and
includes family visiting protocols;
practical points for project
implementation and evaluation; links to
mentors and managers and information

on the project research base.

Training modules are listed below:

Module 1: Family visiting training, family

centred practice, partnership models.

Module 2: Factors influencing child
health and development and family

functioning.

Module 3: Diversity and inclusive

practice.

Module 4: Community-centred practice -

an introduction.

Module 5: Play Cafes and practical
points for implementation. (See
appendix 2 for summary Play Cafe
check list).

Participating teachers were invited to
give their opinion on the program
modules. Representative comments are
recorded below.

1) Opinion of Training Participants

A The training was empowering
as we came away with the
confidence to pursue avenues of
communication with parents that
we may not have explored at all

or in as much detail  before
LEAF training.

A The chance to explore recent

research and information
regarding brain functions and
critical periods for early learning

has been very satistying.

17
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The protocol for family visits and The most valuable messages for me

Play Cafes was comprehensive. wer ehatt teachers aren t ex

i

we don t needeadnswerk now al /

The role of facilitator was very

clearly stated.

The training regarding family
visits was very thorough and
covered all aspects of teacher
safety.

Being a kindy teacher can be
quite isolating at school level so
the networking and the chance
to  hear ot her

perspectives on issues was

fabulous.

| appreciated the overview
sheet for family visits and Play
Cafes that gave all the reminders
about what you should do before
you begin.

The LEAF training has helped
improve  our communication
skills.

Before my training | was
unaware of how many services
are out there to support families,
this is invaluable knowledge. It s

made my job easier.

but we do need to assist families where
possible to link to appropriate services

or find out who can help.

The importance of really listening to
parents (less talking), and connecting
with parents by letting them tell their
st omwgu can /learn some vital
information this way and | feel that it
builds stronger relationships that benefit
teachers

everyone parents

t e achiltirenr s

Training participants made the following

recommendations regarding training:

Maybe for training purposes a visit to a

Pl ay Caf é woul d be

maybe a training DVD

A possible area for extension is to
further explore strategies for helping to
assess the needs within a family. Maybe
a psychologist or trained counsellor
(available to program coordinators) to
discuss ideas and strategies to
volunteer

encourage  people to

information?

18



NOTE: This request should be relatively
easy to accommodate, as most schools
can access a school psychologist or
social worker.

Further networking opportunities
(between program coordinators) to
share our experiences in particular

what has worked well.

NOTE: Face to face meetings can be
difficult to negotiate, as most
coordinators have a full time teaching
load. There have been significant
mentoring opportunities offered via
email. Discussion around possible
meeting times or alternative networking

measures could be productive.

2) Future Training Needs

The LEAF program has generated
significant  interest from  schools
throughout WA.

coordinated training in 2007 and 2008,

Fiona Farren has

but her availability for training on an
ongoing basis will be limited. A training
manual or DVD would ensure ready
access to training and enable other
school sites to effectively replicate the

program.

The Bunbury LEAF steering group are
currently exploring opportunities to
support the development of a LEAF

program training package.
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EVALUATION COMPONENT TWO:
PLAY CAFES

The LEAF

opportunities for children aged 0-4 to

program provides
engage in a varied range of interactive
learning activities. Examples include:
play-dough, painting, stories and rhyme,
cutting, gluing, drawing, singing,
throwing balls and bean bags, playing
drums, marching, printing animal tracks,

and using finger puppets.

Involvement in activities with other
children helps to enhance social skills
and develop self-regulation. This is
important because, for many children,
academic achievement in their first few
years of schooling appears to be built on
a firm foundation of emotional and social
skills (Raver, 2003).

Other benefits of play activities have
been listed by the Australian Childhood

Foundation:

Running, kicking and throwing balls
helps children develop balance and

coordination.

Singing and rhyming games help with
language development.

Puzzles and problem solving games
help children s

Turn-taking and sharing in play help
develop important relationships skills

and self-control.

Play Cafes also promote the importance
of the early years and provide families
with a range of early child development
information, both through the provision
of take-home literature and through the
shared knowledge and expertise of the
Kindergarten teacher and visiting
Community Child Health, Allied Health
and other family support workers.

1) Register of Play Cafe Activities

The following list provides a sample of

i nt el

|l ect u.

the variety and scope of chi |l dren s

activities that have been offered in Play

Cafes.
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play dough
easel painting
reading stories
making masks
finger rhyme

cutting and gluing

music and movement songs and games

throwing balls into targets
throwing bean bags into hoops
decorate and cover drums
marching with drums

finger puppets

printing animal tracks

macaroni threaded necklaces

spreading and making fairy bread

megaphones cut and glue
sewing around teddies
magnetic fishing

negotiating obstacle courses
felt board stories

outdoor bubble blowing

car mat and cars

puzzles

construction interstar
computer

magnetic board and numbers
duplo and farm animals
sandpit scoops and moulds
popstick puppets

home corner tools/workshop
slime with sea life creatures
bubble wrap finger painting

shaving foam play

golf ball rolling painting

fine motor games using tweezers and

bottle lids

box construction and collage

musical instruments percussion

streamers on bracelets
white board

photo story activity

hand prints

colour matching game
planting a bean seed
vegetable stamp printing
sock puppets

colouring with crayons
chalk and chalk boards
cooking

making fruit boxes into cars
finger painting

making musical shakers
jigsaws

fly swat painting

card cutting and gluing
kite flying and decorating
dress-ups

rice trolley

water tray

dolls house

jumping mattress

planks for balancing
bubble blowing

making headbands and crowns
paper bag puppets

silk worms to view
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roller printing
finger painting

splatter painting

2) Register of Discussion Topics
All  parents need support and
information at different times, for

different reasons.

Seeking out and using support is a vital

part of parenting.

Ref: Every Child Is Important. Australian
Childhood Foundation, 2004

The following brief overview provides a
sample of the topics of discussion that

have been raised at Play Cafes.

Community Child Health Nurse

9 circle of security

1 sleepissues

I immunisations

9 toilet training

1 role of the Community Child
Health Nurse
positive parenting
fussy eaters

separation anxiety

School Psychologist
9 individual issues with children

Speech Pathologist
1 management of communication

problems

Occupational Therapist
1 improving fine motor skills

through practical exercises

Dietician
1 what makes a good diet
1 presenting foods attractively
f managing chil dren
dislikes
portion sizes for toddlers

lunch box ideas for children

St John Ambulance
i courses available
1 choking

1 managing diabetes

South West Womens Health

1 pap smear campaign

Pl ay Café Coordinator
language development

birthday parties

getting ready for Kindy

sleep issues

= =4 -4 -4 -4

introduction to music
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selective mutism 1 cross-section of parenting
playgrounds and parks information

ideas for dress ups and

costumes 3) Early Child Development Literature

appropriate shoes

low cost games and toys The following list provides a sample of
life balance time out for mums hard copies of parenting information
and dads pamphlets and brochures - that have
toilet issues been distributed at Play Cafes.

initiating speech with reluctant

talkers Play ideas about puzzles and games.

9 travelling happily with children Play ideas about hand skills.

1 family friendly businesses Play ideas about music.

1 grandparents as carers Play ideas about books.

9 positive approaches to parenting Play ideas about talking.

9 dealing with bullying Play ideas about home made toys.

9 shopping with young children Play ideas about toddler toys.

1 learning through play About play.

9 child safety setting boundaries Play ideas for babies.

1 nor mal behavi our Playideas about drawing.

1 the value of early referral for Play ideas about sand and messy play.
speech issues Play ideas about water.

9 infectious diseases incubation Pencil grip and hand strength.
periods etc Reading to your child.
returning to work Helping your child learn to read.
daylight saving shared hints on Safe and good quality toys.
minimising effects on kids Why is play so important?

1 transition to Kindy Concepts at home.

A child s advice to parent.
Dental Nurse Eat smart  recipes for Kids.
1 good dental habits Choosing the right snacks for your
children.
Parenting Resource Centre Plant fruit and veg in your lunch box.
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Healthy eating and play for kindergarten

children.

Starting Kindergarten small steps,
giant leaps froward

Healthy eating and activity in the
primary school years.

Why no sweet drinks for children.
Healthy lunch box ideas for children.
Play-dough and other recipes.
Coughs, Colds and other Childhood
llinesses

Tips for Parent. Kids 1-4

Child Development 3-4 Years

South West Parenting Service
Milligan House Toy Library

Healthy eating at school

Maths around the house

Reading around the house

Top 10 tips to help your child start Kindy

Developmental stages of toddlers
Lets Look at Feet

Overarching learning outcomes for
kindergarten

Starting kindy or pre-primary
Language development in the
Kindergarten year

Every Child is Important  booklet for
parents.

Go for 2 and 5

Tucker without tantrums

Eat smart delicious value for money
meals for kids

Learning begins at home

Brain development
What | s

Some infectious diseases of children

your

Choosing toys

How do happy readers grow?
Cooking.

Face biscuit recipe.

Triple P Tip Sheet Going Shopping.
Threading.

Steps to save your sanity.

Learning to talk.

Coping skills.

Self Esteem

How to get i nvolved
learning at school.

chil d s

Lunch is Brain Food (developed locally)
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4) Ref err al s from

services

Any assistance
prove beneficial toa smoother start to
schooling life. The confidence between
all stakeholders to work together to
achieve the best outcomes for the
children is a priceless benefit of the
program. | feel that everyone begins to
trust each other more as they get to
know one another and this in turn helps
the process of working effectively to
achieve the best for the children. This
positive working relationship means that
any Issues that MAY arise in the future
can be worked —atwith  more
effectiveness.

- Program Coordinator

Table 1 provides a record of referrals
originating at Play Cafes that have been
made known to the Project
Coordinators. In their opinion the
numbers of referrals are under reported,
as the level of activity at Play Cafes is
such that, program coordinators are not
always aware when referrals with
visiting health and family support visitors

takes place.

render ed

Pl ay Additidnal referrals that ocorrred at the

time of family visiting will be listed later
in the report.

earl y wi |/
Table 1: Formal Referrals Generated at

Play Cafes

14 referrals to speech pathology

10 referrals to the child health nurse
3 referrals to a GP

3 referrals to the dietician

1 referral to the bed-wetting program
1 referral to the lactation consultant
1 referral to twins club

1 referral for hearing appointment
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5 Progr am
Play Cafes

Program Coordinators were asked to
comment on what they considered to be
the benefits of Play Cafes. The following
sample comments show that Program
Coordinators highly rate the value of
Play Cafes.

P | aafes at® a wonderful part of the
LEAF programme. The connections
made between all stakeholders of the
school community are very valuable and
worthy of maintaining into the future.
The  parents  network  between
themselves, the children begin to make
connections with others that they will be
going to kindergarten with, families
develop relationships with the teachers
that will be fracilitating their kindergarten
programme  next  yearand  these
relationships can then lead fo
assistance with andy/or early detection of
t hat

needs requir e

- Program Coordinator
Devel ops mor e
on both sides. Parents have been

hel pful and

I ncrease chil dren s

the kindy environment eg confidence

and s kHragrans Coordinator

Coordinator

sChopdneans Eat/ y I ntervent
such as speech, OT etc, and smooth

transition into kindly.

Parents: Provides a support network

that includes other parents from Play

caf e and heal t h/ educ
professionals.
Teachers. Makes you more

understanding and sensitive in your
dealing with both children and parents.
Gives you more Information and
knowledge about services avallable and
how to help parents access these
services.

- Program Coordinator

Program Coordinators were also asked
it they had any suggestions regarding
how Play Cafes could be improved.

They offered the following suggestions:

A list of people who are available to visit
Play Cafes and their contact details

would be useful.

referral.

NOTE: This request should be easy to

fulfil and can be coordinated by

posit nvestngm®©urXduthtmner s hi ps

f nitiee od | y Specifically target next years Kindy

r students and invite them to come to / n

Pl ay Caf é.
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NOTE: The availability of school
enrolment lists vary from site to site.
When program coordinators can gain
early access to the following years
Kindergarten enrolment details, they are
able to target families who are enrolling
their children in Kindergarten but have
not attended Play Cafes. Some sites are
sending written invitations to these
families. One site has elected to
organise several end of year Play Cafes
exclusively for children who will be
attending Kindergarten in the following

year.

6) Parent s Opinions of Play Cafes

As part of the evaluation process,
parents (and carers) were asked to
comment on what they liked about Play
Cafes, and how they and their child may
have benefited. They were also asked to
comment on what they did not like and

what they would like to see changed.

The following responses record the
opinion of a random sample of 20
parents and carers who attended Play
Cafes. Negative comments or
suggestions have not been edited out,
but participants could offer no
recommendations for change apart from

the following two comments:

I hope they can get funding and keep it
going. | hope other mothers get to

benefit from it as well.

NOTE: This is a valid concern. It is most
unfortunate that at the time of writing
this report the future of the LEAF
program is uncertain, with no security

regarding ongoing funding.

It would be good if Play Cafes started at
the beginning of the year in term one

instead of term two.

NOTE: The main focus of the program
in term one is generally to offer visits to
families of Kindergarten children. Some
schools can negotiate family visiting in
term four in the year prior to
Kindergarten and in some cases may be
able to commence Play Cafes earlier
than term two. This availability will vary

from site to site.
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The following italicised text records the
responses from the twenty participants

interviewed.

For me it is the bigger picture. My kids
will be going to school next year and it
gets them used to school and means
that next year will be easier. There is
something for every kid to do. Choices
of craft, dress up, blocks and outside
play.
been nice to meet some of the mums

/It s been a

who will be going to kindy next year. |
have twin boys and for me it is getting
them used fto going fo school and
getting to know the school environment.
So that they can walk in there and know
the teacher and know how school
operates and how they need to talk to
t he teacher wi t h

their transition to school.

The best thing is the social interaction
for myself and my little girl - the range of
activities that are on offer for her. My
little girl has learnt a lot and | can see a
change in her. She will now settle down
and do activities. We just like it. She
can t watiterteo getve
Everything on offer is really good. There
/s a range of outside activities and
Information - like we had the speech

therapist come and visit last time. When

r e s poaetiting,

we i rst started
long. She would just flit around. Now
she is happy to sit for a while and paint
or draw or play with the play dough. She
really loves drawing at home now and
that /s something she learnt at Play

Cafes.

| love the set up. | love the Kindy

environment  everything is the right

Vv e r gize fprehem and theg love the actiyities

painting, play dough, and outdoor
play. It has a nice energy. | like the
interaction with other mothers. Most of
my friends have children who are older
or younger, so [/t
mums who have kids the same age.
Great to chat. My daughter is learning

so much. Every week she [learns
playing, she s
When she is older she will definitely get
a lot of benefit out of it she is a bit

young at the moment. We love it.

Being a dad at home, | like my
daughter to get out and mingle with
other kids. | am glad we have been able
méat getpirgaoip 1 €o. get to meet other
parents but | am more focused on what
my daughter gets out of it. My daughter

now looks forward to going to school.
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She is learning to share and getting

used to being around other kids.

It gets me out of the house. The kids
love it. They are getting used to the
school environment. | have definitely
benefited. | have young twins an d /|
go out anywhere else but | make the
effort to get t o
benefited in lots of ways. They are more
confident and better on the play
equipment and they love the activities
and role playing. My son and daughter
have both had speech delay problems
picked up before they start school. The
Child Health Nurse helped us to get help

for them .

/ come from Sri Lanka so | like to keep
him with other children. He really likes It.
You get to mix with other parents. They
give you lots of good literature. He
learns a lot  he gets involved in the

activities and

d oy,

crafts. /'t s

get him involved in those things at

home.

The benefits? Continued friendships for
myself and my child. /'t s
for him to attend for his age gr o u p . /'t s
really nice to have someone else putting
effort in to structured activities. The
children like the activities. Having it on
site at the school is an advantage. | am
happy wi t h /[t !t

positive for me. | am a little bit isolated

real ly

as [/ don t have grandpare

brot hers or sisters. /It s
to have friendships to see you through
e Wifficulties. At the beginning he was

clingy It really helps with that sort of

P12 Yyingnoly fie knowls 1 & go B Enbifier

roomandhedoesn t have to call

me . /'t s hel ped [ oosen t he
lets them know its ok to leave your side.
Now he will come and do an activity,
whereas i n the beginning h
to. And | can see he is better with his
social interaction, playing with the other

kids and sharing.

There is so much for kids fto do  social
things for them and for me
great service we really enjoy I t.
only [ ived here a short ti

really great way for me to meet other
hard for me to
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p e o pl @iven mydaughter access to mums and having the opportunity to
things | don t have alispedkotmahe health nurse and the
dietician has been really valuable as

/'t s a c halisecny toddler. I6 o c ivell. | have a very shy child who

provides an opportunity to network and basicallyclin gs t o me. Since we Vv
develop relationships with other mums. coming he has got a lot better and more

There are great activities for the kids. confident with other kids and the teacher

Building relationships with other mums and doesn t hang off me. H
and kids. Building relationships with the chance to get more confident with the

Kindy teacher before they go to Kindy. It teacher and the environment. The

has broadened his network of friends. It benefits are huge.

has challenged him socially. He
normal |l y mixes wit
good for him to interact with children his
own age. It also helps him to get
comfortable around adults other

mums . /'t s great.

My son [ nsists we
/'t s good to chat
get to know the other kids and mums
that will be going to Kindy with us. I think

pn ! like the company of other women and

It s go/l ngeadvantage éor ngy

son over other kids who just rock up to ! like to see the children playing together

Kindy without knowing anyone. He

knows the teachers and surrounds. good to meet ot her

Kindergarten won t be 93¢ K05 feapigghonig sphare
and mi x with ostalpeat

My son benefits so HiPg. (Fspeciglly on a,fige, days when

Kindy next year and it gives him a they love to play outside.

chance to get used fo the environment
and interact with other children. He Ruby loves interacting with lots of kids

enjoys it. | enjoy it too. Meeting other
t o do at home.

3C

/it s the soci al side for

mums . /

chil dr e

and doing activities that
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comfortable at first, but now this is my something new to do like cooking or
third time, | feel like | am getting to know water play.

the other mums. My daughter loves it

She will get even more out of it as she
gets ol der. [t s al so
know the same kids that she will be

going to Kindy with.

! like the interaction the kids have with
other kids and | get to chat with other

mu ms . /|t s t he soc

preparation for school. My kids love the
activities. Its also good for me to have

the opportunity to socialise with other

The kids love it. | love it. We will keep

mums and talk about what you are

going through with your kids. | think my coming as [ong as /it s on.

child has benefited i BEEGEEmpute wie the kigsare

good preparation for them. My son busy and it gives me a chance to catch

started Kindergarten this year and he up with other mums. Because my

settled in very easily. It was good daughter comes to Play Cafes, she now

because he knew the teachers already. likes drawing and lots of other activities.

She gets to see other children. It gets

My daughter goes to day care and play them ready for Kindy. They get the

group but this is different. It is more chance to meet the kids they will be

stimulating, there Is more interaction going to school with next year.

with other kids and its fun. For me there

/s lots of adult stimulation. | need to talk It s a great chance for

to big peaple. She loves it. Even when interact with others and it entertains

she s home, she s doillAFMprbktbRY€pigy’ "9 my kid

with school role plays and Mrs Miller is good chance for the mums o interact.

always the school teacher. The activities My kids love to come. | have to be

are always different. There is always careful not to tell them

ni ght before or Kidshey can
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need to learn how to socialise learn but praise for It. /'t s be
how to play and share. other mothers and the kids that will be
going to school with my daughter. My
He is an only child and goes to Kindy daughter [ oves I t.

next year, so [t s good for him to iInteract

with other children. He Joves the
activities  inside and outside and there Quantitative Responses:

/s so much for him fto do. | t s been

particularly good for me because | am After giving their opinion on the benefits

relatively new and it has given me a of the program and what they would like

chance to meet peopl e toade@hargéd, partichdnts Refe asked

lots of ideas. | can see improvement in to rate their responses to the following

his learning, and social activities, thing statements on a five point scale ranging

like sharing. He Is getting familiar with from strongly disagree to strongly agree.

Kindergarten through coming regularly.

The teacher is so warm and welcoming. Responses are quantified below:

Pl ay Cafe paved the way fFfor him to get

his hearing checked and he is now Play Cafes help children
getting speech therapy. feel less anxious about st

We [ ove It. It s Justpoufskondlyagde/ ¢. My chil d is
going [nto Kindy nexBowaifed,/ and [t s a

good introduction. | enjoy talking to 0% don t know
other mums. It gets me out of the house. 0% disagree
There is lots of good information to take 0% strongly disagree

away. | can see how my daughter has
benefited developmentally and picked Play Cafes help children
up social skills. feel more comfortable and open with

teachers
/ wanted to i ntroduce my daughter t o

where she is going to school so that she 70 % strongly agree.
could get familiar with the teacher and 30% agree.
school. It is fully great. | have nothing 0% don t know
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0% disagree
0% strongly disagree

Pl ay Cafes hel ptheti nk families to o
services that can support them

65% strongly agree

25% agree

10%don t know
0% disagree

0% strongly disagree

Pl ay Cafes hel p parents develop
friendships and networks with other
parents.

95% strongly agree

5% agree

0%don t know
0% disagree

0% strongly disagree




EVALUATION COMPONENT THREE:
FAMILY VISITING

Why visit families?

Fiona Farren has drafted the following

rationale for family visiting.

A It demonstrates my interest in
who they are and that | am
interested in hearing their story.

A | develop a picture of the child
that includes their primary
environment.

A | can interact and see their
favourite things, pets etc

A

important enough for

show that the family is

me to
allocate specific time just for
them.

A We can talk without interruptions
in a place that is safe and
familiar to them.

A The agenda of the talking is the
parents, not mine.

A If a parent has disclosures they
wish to make of a confidential

nature (and many do), their

home is the best and safest
place.
A A friendly relationship can

develop much quicker than

through brief school encounters.

A The children are delighted and
enjoy the visit.

A For chidren who are less

confident the family visit can be

a key factor in helping them

relax.

A | initiate the development of
confidentiality, trust, empathy
and a mutually respectful
relationship.

/! go on home Vvisi

listening to the families own story. If |
only have a mobile phone with me | can
focus on what is said. | ask open ended
questions If things seem a little stilted.
When [ leave | reflect. If they have done
most of the talking, it was a successful
visit.

Fiona Farren.

The approach taken to family visiting by
schools can be demonstrated by the
families

sample correspondence to

overleaf.
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